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LEARNING OBJECTIVES
• Describe your process for setting teaching goals and 

identify ways to improve it

• Name the components of a strategic plan to improve your 
teaching

• Reflect on possible sources for learning deficiencies in your 
courses

• Develop strategic goals for improving in key areas



PROFESSIONAL DEVELOPMENT GOALS 
FOR TEACHING



WHAT’S YOUR PROCESS?                
• Discuss: 

–How are you determining what needs to change in 
order for your students to learn better? 

• IDEA evaluations? 

• Reflections and observations about strengths and 
weaknesses in student performance? 

• Water cooler conversations with your department 
colleagues or conversations with individual students? 

• Other?
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Presentation Notes
How do you know what to put on that form???



(PERSONAL) REFLECTION
• Why do we think the changes we make will lead to 
better outcomes?

• What is assumed in the changes we select as it 
relates to how students learn?
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What is the source of the learning deficiencies? 



WHY AREN’T THEY LEARNING?
• Cherif, Movahedzadeh, 

Adams, & Dunning’s 
(2013) study asked 
professors  “Why do 
students fail?” profs 
believe students fail 
because…

68% Student Issues (followed 
by life and socioeconomic 
issues at 12% and failures of 
the educational system at 
20%)
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Student-related Factors (cited 415 times or 68%). As seen in Table 1, under this area there are four categories: 
Not Ready for College (mentioned 231 times, or 38% of responses); 
Lack of Effort (mentioned 72 times, or 12% of responses); 
Lack of Motivation or Interest (mentioned 73 times, or 12% of responses); and 
Personality Issues (mentioned 39 times, or 6% of Lack of social connection, Lack of support system and network, and Poor self-esteem and self-confidence.
responses: Including---Lack of social connection, Lack of support system and network, and Poor self-esteem and self-confidence.
��TWO YEARS EARLIER the same researchers published a study asking students the same thing. Can you guess what the students said? 



AND THE STUDENTS SAID…
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Reasons students said they failed (Cherif,  Adams, Movahedzadeh, 
Martyn, & Dunning, 2011)
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They said, you’re right, it was mostly me. 

Motivation (35%), study habits (17%), academic preparedness, (12%), external factors (11%), attitudes (11%), instruction (10%), and relevancy issues (4%).

Or, perhaps it was the framing of the question, because they were asked why THEY failed to learn. 



M O S T  C O M M O N  “ T E AC H E R  M I S B E H AV I O R S ”
( B O L K E N , 2 0 1 7 ,  S E E  H A N D O U T )
1 . P U N C T U A L I T Y  A N D  A B S E N T E E I S M
2 . H O W  I N S T R U C TO R S  O R G A N I Z E  A N D  S T R U C T U R E  

C O U R S E  M AT E R I A L S  ( O R  D O N ’ T )
3 . T H E  E X T E N T  TO  W H I C H  I N S T R U C TO R S  A R E  

I N S E N S I T I V E  TO  S T U D E N T S  A S  I N D I V I D U A L S
4 . U N AVA I L A B I L I T Y
5 . U N F A I R  S T U D E N T  E VA L U AT I O N
6 . P O O R  P R E S E N TAT I O N

Most students who experience dissatisfaction in 
their classes never complain to their instructors 
(Bolkan & Goodboy, 2013) 
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Presentation Notes
Unfortunately, according to a study by Bolkan & Goodboy, 2013, Most students who experience dissatisfaction in their classes never complain to their instructors. And this dissatisfaction MAY impact learning outcomes. 

When we ask students what teachers do that they don’t like, here’s what they say. Instructional communication researchers refer to these infractions as “teacher misbehaviors.” ;-)



WHAT IF…IT’S NOT YOU, IT’S ME: 

Is the learning goal clear to students (and me)?

Do my assessments measure the learning? 

Am I expecting the appropriate competency 
level (introductory, intermediate, advanced)?
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The other way to look at this is – if we believe we can influence the outcome, we’re positioned to make changes in ways we wouldn’t if we just believed the problems included student motivation, study skills, and academic preparation. 

What if we believe, maybe it’s not you, it’s me……THEN WHAT.

Ken Bain’s 2004 what the best college teachers do, reminds us that 
1. Sometimes the best of teachers fail.
2. They don’t blame students for difficulties faced.
3. They have a strong sense of commitment to the enterprise of education (Ken Bain, 2004, What do the best teachers do)

A DIAGNOSTIC TO HELP YOU IDENTIFY POSSIBLE SOURCES OF LEARNING DEFICIENCIES IN YOUR COURSES. Invite you to reflect….
Is what I want students to learn clear enough? Do the course objectives actually capture what students are supposed to know or be able to do as a result of the course? If no, work with the department to approve changes. 

Do my assessments (assignments, exams) align with my course objectives? If no, alter assignments

Do I know what competency level to expect from students given the way my course is positioned in the curriculum? (introduced, reinforced, mastered?) If no, work with department to determine appropriate competency level and alter assignments appropriately.
 




WHAT IF…IT’S NOT YOU, IT’S ME: 
Is the competency effectively defined so that 
students know what to shoot for?

Am I giving students enough opportunities to 
develop the knowledge/skill throughout the 
course? 

Am I providing students enough feedback 
before the big assignment/exam that culminates 
their learning?

Presenter
Presentation Notes
Is the competency (the skill or knowledge) effectively defined so that everyone knows what to shoot for? (is this written somewhere? Do I have an effective rubric that differentiates levels of competence?) If no, alter assignment descriptions, grading criteria, and rubrics appropriately.

Am I giving students enough opportunities to develop the knowledge/skill throughout the course? If no, add instruction or improve framing of learning
 
Are students getting enough feedback? If only providing summative assessments, add formative. (reference in class assessments presentation from last semester)
 




WHAT IF…IT’S NOT YOU, IT’S ME:
Could I improve the way I 
conduct class? (see Bain, 
2004, What the Best College 
Teachers Do handout) 

How might I avoid the 
most common “teacher 
misbehaviors?” (see 
Bolken, 2017, handout)
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Could I improve the way I conduct class? 
	How the best college teachers conduct class (chapter 5) & chapter 6 How the best college teachers treat students

Could I avoid some common teacher misbehaviors? 
	
Misbehaviors: 
Punctuality and absenteeism
How instructors organize and structure course materials (or don’t)
The extent to which instructors are insensitive to students as individuals
Unavailability
Unfair student evaluation
Poor presentation

	
How the best college teachers treat students (chapter 6)





#TEACHINGGOALS
• “Although most of us acknowledge the power of goals in our own 

lives, they remain the single most underestimated and underutilized 
means of improving student learning—particularly in the 
classroom—in education today” (Conzemius, O’Neill, & 
Commodore, 2005, p. 2, The Power of Smart Goals)
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Relevant—I’ve also seen realistic



B R A I N S T O R M  A  G O A L  
… O R  T W O

Goal 
Statement

Description of 
Current 
Reality

Improvement 
Strategies

Evaluation 
Method (how 
can I know 
I’ve achieved 
the goal?)



IT’S NOT ALL ON 
YOU (WHEW! ): 
IT TAKES A 
CAMPUS TO 
CREATE AN 
OPTIMAL 
LEARNING 
ENVIRONMENT
(Kuh, 2008) High Impact 
Educational Practices: What 
they are, who has access to 
them, and why they matter



THANK YOU
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