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Introduction

Sociology by its very nature invites holistic strategies for teaching and learning which help students develop deep sociological understanding, commitments to the common good, a service ethic and civic responsibility.  Service-learning is a particularly effective strategy to incorporate these objectives. 


This paper reports the experience in Sociology 101, Principles of Sociology at Messiah College in the spring semester of 2000. The course was used as a laboratory to refine a pedagogy which would more fully realize the potential for service-learning to enhance student learning of sociological concepts and their developing civic and social responsibility.


Service-learning had been shown to be effective in making students aware of social issues and encouraging a service ethic in studies of 10 previous sections of the SOC 101 beginning spring of 1997.   However those studies indicated that the link between service-learning and the conceptual part of the course was weak. (See table 2.)  In this course, particular attention was given to building relationships between issues encountered in service-learning and the conceptual part of the course.  This report focuses on section A taught by the author.  Comparisons are made to section B taught by another professor and to sections taught in previous semesters.


The study was influenced at all points by concepts and approaches taking shape in the emerging paradigm for the Scholarship of Teaching and Learning (SOTL). It then moves through four stages of SOTL applied to the course - - vision, design, implementation and assessment – and concludes with suggestions for further analysis and course design. Too often service-learning is merely an “add-on” to a course.  To work effectively the use of service-learning requires a  total course redesign. This paper describes one such approach. 


Analysis of student performance on tests and other written work and responses to a pre-course and a post-course survey indicate that the course achieved its objectives both in helping students develop social responsibility and in fostering understanding of sociological concepts.  Service-learning contributed significantly to the success of the course. 

SOCIOLOGY 101 

Vision

The vision for SOC 101, Principles of Sociology relates directly to the Mission of Messiah College to “educate men and women toward maturity of intellect, character, and Christian faith in preparation for lives of service, leadership, and reconciliation in church and society.” This vision in a much expanded form is shared with students very early in the course in a required reading titled, “Some Thoughts About SOC 101.”  The statement draws on an article by Irwin Altman (1996) who articulated a vision for education for a new millennium.  He identified three kinds of knowledge:  foundational knowledge, the perspective,  concepts, theories, history, and methodology of the discipline;   professional knowledge, the skills practitioners use to “practice” in the field;  and socially responsive knowledge which helps students understand social problems and to develop perspectives and knowledge to act on them.


Since SOC 101 is a general education course and the first course in the Sociology major, it must introduce students to the foundational knowledge of the discipline. Content on professional knowledge is less important since students  will learn that in upper level courses.  A key component of this course and the focus of this project is the inclusion of socially responsive knowledge as an integral part of the course.


The vision for the course is also driven by my own interest in service-learning. I anticipate that through the course students will be introduced early in their college experience to service opportunities facilitated by the college. Hopefully, their college experience will include other service-learning experiences and their whole college career will be shaped by an awareness that all knowledge includes a “socially responsive” dimension.

Design

Attempting to help students develop deep understanding of both foundational knowledge and socially responsive knowledge, as well as develop the ability to use the “lens” through which sociologists view society presents a major challenge and forces hard choices related to content and course design.  It is not possible to “cover” or  introduce even a good sample of all  the important topics which “should” be addressed.  The choices of what topics are included in the course are critical. Perhaps the most important choice in course design is the choice of topics to be included. These choices are often invisible to the student and even sometimes to the instructor.


Criteria for topic selection - Very early in the development of the course, the criteria listed below  were selected to guide the choice of topics for  attention. These criteria suggested the sociological imagination, race, class (particularly poverty), gender and social change as key areas for attention.  The following criteria were used to make the choices.

· Does the topic connect with student interests?

· Does it connect to core theories, methodologies, research, and interests of Sociology and facilitate student learning in these areas?

· Is the topic generative, in the sense that it reflects sociological analysis, stimulates further inquiry and discussion and requires integration of material from various parts of the course?

· Does it relate to the mission and emphases of the college and the Sociology Department.

· Does it connect well to service-learning?

· Do I the instructor have expertise and interest in the topic?


Service-learning  -Service-learning is defined as both a method and philosophy of experiential learning through which participants expand their knowledge of society, develop abilities for critical thinking, develop commitments, values, and skills needed for effective citizenship, and contribute in meaningful ways to addressing social problems.  Service-learning includes:  (1) service activities that help meet community needs which the community finds important; and (2) structured educational components that challenge participants to think critically about and learn from their experiences (Eby 1995; Mintz and Liu 1994).


Both the philosophy and approach of service-learning fit well conceptually within the field and teaching of Sociology (Astin 1997; Balazadeh 1996; Lena 1995), particularly the specific objectives for this course.  Studies show that service-learning contributes to the broad learning objectives for SOC 101. Giles and Eyler (1999), in an extensive study involving 2500 students from 45 colleges and universities, found that service-learning contributes to personal and social development; understanding and applying knowledge; increased engagement, curiosity, and reflective practice; critical thinking; transformation of perspectives; and increased sense of civic responsibility.  These findings are consistent with other studies.

 
Markus, Howard, and King (1993) found that students enrolled in a political science course at University of Michigan increased in their sense that they could make an impact on society and in their commitment to social responsibility. Giles and Eyler (1994) found that students at Vanderbilt link participation in service-learning to improvements in grades, motivation, and civic involvement.  Kendrick (1996) found similar outcomes in his Introduction to Sociology courses at the State University of New York at Cortland.  Hudson (1996) used service-learning in an American policy course and concluded that it increased the quality of students’ discussion and learning.


Service-learning seems to be particularly effective in reducing racism (Marullo 1998; Myers-Lipton 1996) and increasing students’ sense of civic responsibility (Myers-Lipton 1998; Parker-Gwin and Mabry 1998; Rioux 1997).  Service-learning  increased cognitive complexity, social competency, and ability to work with diverse others among pharmacy students (Osborne, Hammerich, and Hensley 1998).  Other studies show that participation in service-learning increases student self-confidence, self reliance, sense of self-worth, tolerance, and leadership skills.  Additionally, participation in community service contributes to students becoming responsible citizens, developing career competencies, and self-empowerment (Cohen and Kinsey 1994; Cohen and Sovet 1989; Coles 1993;  Eyler 1993; Hedin and Conrad 1990; Weaver, Kauffman, and Martin 1989).


Service-learning also contributes to student development of certain skills of the liberally educated person.  Duley (1990) demonstrated the impact service-learning can have on students’ abilities for analysis, application, synthesis and evaluation.  Studies have shown that participation in service-learning leads to effective use of reflective judgment (King and Kitchener 1994). Weaver, Kauffman, and Martin (1989) found that students at Goshen College who participated in an international semester long service-learning experience increased their practice of reflective thought.


This research shows that service-learning is a particularly effective strategy for accomplishing the vision and objectives set for this course.


Utilization of student time - It became clear very early in the design phase, that the decision to incorporate service-learning into the course created major time conflicts for students and the instructor. A course has available four kinds of time:  students and teacher together;  student time alone;  student time with other students;   and instructor time alone.  I wanted to use each kind of time efficiently and effectively.


Students at Messiah College are no different from those in other colleges. They spend surprisingly little time studying.  I wanted to design the course so that it would call for increased time on task outside of class and would use activities best suited to the type of time available.  I drew very heavily on suggestions from Larry Michaelsen who has written extensively about learning groups and about effectively using “in class” and “out of class” time well ( Michaelsen and Black 1994;  Michaelsen, Fink and Watson 1994).




Each section of the course included readings from the text book which gave an overview of the framework and introduced sociological concepts related to the topic and a set of applied readings, many of which were somewhat provocative. It is essential for students to have a broad understanding of this foundational knowledge as a basis for further work in the course.  I did not want to use class time for “first exposure” of material nor for reviewing material that could be learned just as well or perhaps better by reading. I also wanted students to come to class  prepared for exercises and discussion that moved quickly to issues of deep understanding. Students were expected to gain first exposure to the material by reading outside of class.


Each section of the course began with a Readiness Assessment Test (RAT) based on these readings. Students took the test individually and then as a group. The individual score counted 70% and the group score 30% of each RAT grade. RAT grades counted 20 percent of the course grade. Tests are multiple-choice with an occasional open ended question. Groups, while working together on the group part of the RAT,  usually clarified fuzzy concepts. When questions remained,  class time could be focused  on those issues where students needed most help. The group test also generated peer pressure to study prior to class. The groups were used throughout the course for other activities and discussions. Students could substitute an interview with the instructor early in the course for one RAT.  They could gain bonus points up to the equivalent of one RAT by attending lectures and other campus events related to topics in the course and writing a reactive critique summarizing the event and responding  to it.


Class periods were used for discussion, videos, and other activities which deepened the level of understanding.  Out of class time was used for first exposure to the text and readings, participation in service-learning, and written assignments.


Evaluation:  Grade and Competency Strategies -Work in the course is graded using two approaches, scored  grading and competency grading. Major tests and RATs were graded on a standard objective percentage basis. This provided incentive to students to study and review. It also gives a somewhat objective basis for comparison with other courses on learning of content. In an effort to lessen student anxiety, to give students flexibility to follow particular interests, to make the experience a learning experience,  and to allow some grading to be done by a student assistant,  service-learning proposals and logs and  application/reflection papers are graded on a competency basis. Criteria are clearly identified. If the paper meets the criteria at a satisfactory level the student is given full credit. Papers that do not meet the criteria are returned to be done again if the student chooses. If the student chooses not to redo a paper or if it is not satisfactory the second time, it is given minimal partial credit.  A student assistant reviews and comments on the work graded on a competency basis.  The service-learning component will be discussed in greater depth in the section in implementation.  Three tests, each of which includes multiple-choice and discussion questions are given throughout the semester.  Eighty percent of the final grade is based on tests graded on a percentage basis and 20 percent on competency grading.


This “mixed” approach to grading  makes it possible for students who do not do well on tests and standard grading to compensate to some extent with hard work and extra effort. Given the level of feedback on papers that do not meet the competency standard, any student, with effort, can meet the criteria for full credit.


Service-Learning Option - One of the more difficult design issues generated by incorporating service-learning into the course is whether or not to require it of all students. I chose to make service-learning optional for several reasons.  I don’t want to foist a group of unwilling students on community organizations. Some students cannot do service-learning because of competing  commitments to other activities such as heavy academic loads, work, sports or other extra-curricular activities.


Students who did not do service-learning wrote two five page Policy Position Papers which took a position on a social policy issue they chose. The paper included background information and perspectives on the issue, took a position on the issue and then argued both for and against their position. Topics included bi-lingual education, abortion, capital punishment, child-care, and welfare strategies.  Occasionally I asked a student to present a particularly good paper to the class.  This was a very good assignment and it was unfortunate that service-learning students did not have time to do it.


All students did  application/reflection papers.  Those doing service-learning drew incidents they encountered in their service-learning experience. Others chose incidents they encountered on campus. The interaction in groups between both kinds of experiences was positive.  This also allowed me to use group time in class for discussion of the service-learning experience without “losing” the other students. It also gave the other students opportunity to hear about service-learning.


Students were given the option of a broad range of service-learning activities. A few  students designed their own projects. Most did projects facilitated by the Agapé Center for Service and Learning on campus. This center maintains a number of on-going relationships with local community service agencies and facilitates student work with them.


Application Reflection Papers - The key to effective service-learning is structured, quality reflection activities which make intentional connections between course material and the service-learning activity.  Students did five, two page application/ reflection papers in which they identified and described a critical incident they experienced in their service-learning activity and then analyzed that incident by relating it to concepts or theories taken from the readings and/or the text. To be sure this happened, students were asked to use citations related to text and readings. These papers were graded on a competency basis. Application/reflection papers were discussed in small groups in class giving opportunity for students to comment on each other’s papers and to clarify concepts.  The combination of observation and analysis  of a real world experience linked with discussion helped develop deep understanding. Students who did not do service-learning wrote on a "critical incident" from their recent experience related to course content.  


As described later, prior to beginning service-learning, students wrote a proposal in which they described the agency and type of work they would do and identified learning objectives. They also handed in weekly “logs” in which they reported the hours they served, the work they did and identified questions they wanted to address.

Implementation

Rather than work through all the details of implementation, I will lift up several things that were particularly important.  There is extensive documentation for each component of the course is at the following address on the web,   www.messiah,edu/agape/SOC101.htm.   The syllabus explains objectives and requirements for the course. This material was all made available to students in the course as handouts and on the web.


Consent Form - Since this is an introductory course in Sociology, I chose to work through a rather complete consent form as a strategy for both receiving informed consent to do the research and to use the process to teach students about ethics of research, the code of ethics of the American Sociological Association and about institutional policies.  Messiah College has a policy that classroom research can be approved by the Dean if it does not raise significant ethical problems. This research was approved under that policy.


Web Page - A web page,   www.messiah,edu/agape/SOC101.htm,  was constructed for the class. It included class materials as well as a number of links to other sociological material.  A number of class lecture outlines and several “Presentation” shows are available on the web.  Periodically grades and announcements were sent to  individual students through E-Mail.


Tests - I used various strategies to orient tests toward learning as well as assessment. In addition to the RATs, there were three tests during the term, each one was cumulative and included multiple-choice questions and discussion questions.  Prior to each test,  I gave a comprehensive  list of “discussion questions” which focused important issues and encouraged integration of material from various parts of the course.  In addition students were allowed to bring an 8½’ by 11" sheet of notes to the exams. These sheets could include whatever material students wanted, as long as it was not photo-copied. I told the students I wanted the material to pass through their brains on the way from the source to their notes.  This approach did a lot to relieve anxiety and contributed significantly to learning.


The sheets were collected.  They are an excellent source of data for analysis of how students select and organize material. A preliminary superficial review indicates that at the beginning of the course,  notes tended to be composed of copied definitions and were not related to the discussion questions or readings. When they discovered, with my suggestion, that the tests required integration and conceptual thinking, the notes shifted to become more conceptual, integrative and related to the discussion questions.  Many students commented that they did not use their notes for the tests because they understood the material, indicating that the process did in fact facilitate learning.


Service-Learning - All but four of the 38 students elected to participate in service-learning. They served in a wide variety of positions in local agencies and programs.  They served in tutoring programs in both the public schools and church-related programs in inner-city Harrisburg, in youth recreation programs for disadvantaged youth, in local retirement communities, in a program for abused women, with Big Brothers and Sisters, with a program serving deaf persons and with Habitat for Humanity. Most of the students served each week through the semester. Several served for a week during spring break in France, Washington, DC and Appalachia.  


Though students were expected to do at least 16 hours of service in an assignment which met the criteria listed below, most actually served more than the 16 hours.


Each service-learning assignment met the following criteria:


1.
Provide opportunity to engage an issue addressed in the class such as race, gender,  stratification, social change, family, education, religion, age, disability, etc.


2.
Provide opportunity to relate to people different from the student.


3.
Provide opportunity to do meaningful service.


4.
Be scheduled on a regular on-going schedule throughout the semester.


5.
Relate to an established, on-going program or ministry.


The quality of the service assignments was enhanced by the fact that most agencies where students served have an ongoing relationship with Messiah College.  They are familiar with student volunteers and know how to provide meaningful service activities.  These agencies also have long-term relationships with their communities. 


One of the strengths of service-learning in this course as identified by students in their comments on the survey was the opportunity to choose from a wide variety of service opportunities.  In most cases students could find an opportunity related to their major, to past experience or to an interest.  Most students served in outreach teams organized and led by students sponsored by the Agapé Center for Service and Learning. The center provides transportation. Most teams held regular meetings for orientation, team building, planning, and discussion of issues emerging from the projects.  The students volunteer each week at local agencies for the entire semester.  Some service assignments were arranged directly with social service agencies to meet particular students’ interests.  Spring break projects were also organized and led by students and were run in conjunction with agencies which have long-term relationships with their communities.


At the beginning of the course students involved in service-learning completed a “proposal” on a provided form which asked them to identify and describe the agency with which they wanted to serve and to show how the assignment would meet the objectives.  In addition they wrote a brief paragraph identifying learning objectives for the service-learning experience.  


During the semester, students  kept a log of their service-learning activity on a provided form.  Each week they completed a form on which they listed the hours served. They wrote several paragraphs describing what they did and several paragraphs identifying significant questions which emerged from the experience. They identified course material which related to the questions. These were turned in Friday of each week. Often I used the questions to set agenda for class discussion.


In general,  the service-learning went very well.  Several students were not able to complete the required number of hours because of logistics. These either did another assignment to fill the hours or wrote one Policy Position/Action Paper.  


Student Assistant - The course requires a lot of paper work, recording scores of RATs, recording test scores, reviewing and commenting on service-learning proposals, reviewing and commenting on application/reflection papers. It was possible to have an upper level Sociology major work-study student do much of the work because these things are “graded” on a competency basis. I scanned each set of papers and made occasional comments. I reviewed and commented on all papers about which the work-study student had questions or judged to not meet the requirements before returning them to students to do again.

Assessment of the Impact of Service-Learning

Three forms of formal assessment were used to evaluate student learning.  An extensive survey was given at the beginning of the course to collect baseline data and to give the instructor a sense of student positions on a number of issues broadly related to the course. A follow-up survey with a number of the same questions was given at the end.  These surveys taken together provide data related to social responsibility objectives.  The second survey also asked students to evaluate various components of the course and to give their perceptions as to how various activities contributed to learning.   Test scores, particularly scores on the multiple-choice sections of the course, provide evidence of student learning on the content components of the course.  I also collected copies of all the papers students wrote and of the answers to the take-home final exam.  The survey data, the student evaluations of course components, answers to multiple-choice tests and student papers provide windows into student learning. 


This particular paper focuses on student self-reports on the service-learning experience and their perceptions on the contribution of service-learning to their learning in the course. 


The course went very well in spite of the fact that it met at 8:00 in the morning. There were high levels of participation. Morale and interest stayed high through out the entire course.  This needs to be taken into account in evaluating the responses to questions.  There may well be a “Hawthorne effect” which led students to respond positively to all questions and to not discriminate specific question content as much as would have been helpful.  However, individual conversations with students and the extensive conversations with the 4th Credit Option group are consistent with the results of the surveys indicating that the course did encourage students toward greater understanding of social issues and toward greater social and civic responsibility as well as helping them increase their knowledge of Sociology.


Data was collected from the pre and post-course surveys from 32 of the 34 students who participated in service-learning. The students completed the surveys outside of class.  They were assured that the results would not be linked to particular students and that their grade would not be affected by whether or not they completed the survey or what answers they gave.  They were given bonus points that raised their total RAT score if they completed both. This analysis includes data from the post-course survey that focused on student perceptions of the impact of service-learning. 


Foundational Knowledge - I used scores on the multiple-choice sections of the tests as indicators of student learning of foundational knowledge.  The questions for these tests were taken from the professionally prepared test bank which accompanied the text book. I tended to choose questions of application and integration in contrast to questions on definitions or isolated facts, though all kinds were included.  The scores listed below indicate that students did quite well in the course. The tests and scores are very comparable to previous ones used in prior years when the same or earlier versions of the same text were used. 


It is reasonable to conclude that students learned the foundational knowledge of the course at levels comparable with other prior sections and that including service-learning did not detract from this learning.  Further analysis will show that students think service-learning contributed to learning concepts and theories.  All test were cumulative.


Average Test Scores


Course average for multiple-choice questions on all tests 
85.0% 


Course average for multiple-choice questions on test 1

88.9%


Course average for multiple-choice questions on test 2

86.1%


Course average for multiple-choice questions on final exam
82.6%


Evaluation of service-learning - A series of questions about the contribution of participation in service-learning to developing a service ethic and a sense of social and civic responsibility were included on the post-course survey. The responses are summarized on Table 1. 


 It is clear from these responses that the students evaluate their service-learning experience very highly.  They think they perform a needed service.  Comments from the programs with which they work support that conclusion.  Responses to questions evaluating the service experience and   its effect on encouraging them to develop civic responsibility are all very positive.  Twenty-seven of the 32 students agree strongly that they would highly recommend service-learning to future students. 

___________________________

Table 1 here

___________________________


Contribution of service-learning to conceptual knowledge - From test scores, class discussions, and conversations with students, it is clear hat students learned Sociology in the course. I am particularly interested in the students’ evaluation of the effect of service-learning on their learning of conceptual knowledge and of the impact of the design changes for spring 2000. 


Service-learning was an option in the course in previous years but not as much attention was given to integrating service-learning with learning foundational knowledge in previous years. The proposals for service-learning asked students to identify what they wanted to learn from service-learning.  The logs asked them to identify important observations and questions. The Application/ Reflection Papers gave them opportunity to reflect on specific incidents and observations.  And the small groups in which they shared their application reflection papers gave them opportunity to receive feedback from other students.


Table 2 shows student responses to questions about the impact of service learning on the basic concepts and theories of Sociology.  They indicate that the effect is significant.  Their responses are significantly higher in spring 2000 than in the previous semesters.  This would suggest that the innovations were successful. 

_______________________________

Table 2 here

_______________________________


There is evidence in Table 3 that the application reflection papers which were new to the course in spring 2000 contributed to this change.  The papers required students to think about what they were experiencing in service-learning and its relationship to the concepts and theories of the course.  The discussions of these papers in the small groups and instructor comments further reinforced this link.  Students evaluated the application/reflection papers quite positively, not only for helping them understand concepts but also to become aware of important issues.

________________________

Table 3 here.

____________________

Socially Responsive Knowledge and Civic Responsibility

Socially responsive knowledge is knowledge that helps students learn to understand social problems and encourages them to develop the perspectives, skills, commitments, and knowledge to act on them.  Helping students develop and nurture socially responsive knowledge is central to the vision for SOC 101. The course was designed and implemented with service-learning as a significant component to not only read and discuss issues of social and civic responsibility but also to build on the power of experiential learning.  A series of reflection activities were included in the design to help students link the experience in service-learning with the core concepts of the course, the Sociological imagination, race, class, gender and social change.  The following analysis attempts to assess the degree to which the design and implementation was successful. 


Social responsible knowledge is expressed through a sense of social and civic responsibility.  In this study a number of indicators of social and civic responsibility were used. It is suggested that students increased their social and civic responsibility if they increased their awareness of social issues, their understanding how to address them effectively, developed skills to make an impact, developed a commitment to invest energy and time, understood that action can make a difference, and include a sense of social and civic responsibility as part of their core belief system. 


Table 4 and Table 5 reflect student evaluations of the impact of the course as a whole on these perspectives. Both tables give strong evidence that students think the course increased social and civic responsibility.

____________________________

Table 4 and 5

____________________________

Comparison with another course


It could be argued that any introductory course in Sociology increases students’ social awareness and commitment to civic responsibility or that the environment at a college like Messiah where service is valued will produce that change. It was not possible to test that issue definitively, however a comparison was made to another section of SOC 101 taught by a different instructor but using the same text book.  That section did not use service-learning nor application/reflection papers.  


Students in that section were also given a pre- and post-course survey which included most of the same questions as the surveys given the section being studied.  However, questions in the post-course survey that specifically relate to service-learning and to the application reflection papers were omitted.

______________________________

Tables 6 and 7

______________________________


Tables 6 and 7 compare answers on the post-course survey for questions related to the impact of the course on social responsibility for section A, the subjects of this study and section C the comparison section. The differences between the two courses are dramatic and suggest more than the normal differences between instructors and sections of the same course.  A major part of the difference can be attributed to the course design and the incorporation of service-learning in Section A.   The number of statistically significant differences, particularly given the small sample size, is dramatic.

Final Exam

Throughout the course I tried to structure exams so that they would contribute to learning.  The discussion questions required integration of concepts from various parts of the course. In addition to the multiple-choice questions, the final exam included two “take home” questions. This allowed students to refer to course material and to have time to write carefully and organize their responses.  The formats of the questions were similar. The first question asked students to explain the "sociological imagination" to a friend.  


The second question gave students opportunity to select a topic from the course that was important, analyze it and apply it. The question is listed below:

"Choose an idea or concept from the course. Write a letter to a high school friend introducing the concept, suggesting why the concept should be important to them, explaining the concept thoroughly, and suggesting what changes they might make in understanding and behavior because of knowing it.”


Students chose a wide range of topics. Some of the most frequent ones were various aspects of race including white privilege and hate groups, poverty and stratification, and gender and family.  Most of the papers were very well written and showed deep understanding of the topic as well as the ability to integrate various parts of the course.  I was surprised how often students began their paper by referring to their service-learning experience. This indicated that the service-learning contributed to their understanding of course material and that they had made the linkages between issues encountered there and the course content.


Another indication that the course was successful in helping students develop social responsibility was the number of papers which suggested some form of response that focused on changing society.  A rough coding indicated that 25 of the 38 responses suggested a response that reflected a "sociological imagination" in contrast to an "individualized" response.   For example, one student wrote about the importance of the family and suggested that her friend understand how important the family is and that she make decisions so that she would develop a strong family.  Another wrote about race and suggested that their friends work hard to not be prejudiced.  Several wrote about hate groups and suggested that their friends not listen to them.  These were what I would call personal responses.  


However, most of the students included some suggestion that took them beyond individual responses to some level of civic responsibility. Several suggested that their friends join organizations that are working to reduce racism or support legislation to reduce poverty.   Most indicated that to understand issues their friends must understand the structures and rules of society as well as individual motives or actions.  Many suggested involvement 

Summary and conclusion

It is clear from this analysis that the service-learning experience contributed to student learning. Students felt their service was significant.  Service-learning contributed to helping them understand concepts of the course. There was good integration of the experiences in the community with the course material and vice versa. 


The particular design of the service-learning reflection which included developing learning objectives on a proposal form, weekly reporting of activities and observations and identifying questions to which text and classroom material were applied was effective.  The application/reflection papers were particularly effective in helping students integrate classroom material with service-learning. It is clear that students also report that the course encouraged them toward increased civic responsibility.


This paper began with the suggestion that service-learning and sociology seem to be an obvious match.  The data indicate that the incorporation of service-learning into this course realizes that potential.  The student self-reports, the comparisons with previous courses and the comparison with a parallel course taught by another faculty member indicate the effectiveness of this particular course design both for teaching foundational knowledge and perspectives of sociology and socially responsive knowledge necessary for civic engagement.
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TABLE 1
Student evaluation of the service-learning experience and its contribution to developing a service ethic and civic responsibility.

______________________________________________________________________________________

                                                                                                                                                                          Evaluation
Percentage of students
Mean score
Standard 

      


who agree with statement1       5 point scale
Deviation

______________________________________________________________________________________                                                                                                                                                                          Indicate the level to which you agree with these statements:

Evaluation of the service experience
The service-learning I did in this class 
100%
4.52
.51


provided a needed service to the community.

The service-learning activity was meaningful and

100%
4.60
.50


fulfilling to me.

If a student in this class in the future asked my advice 

100%
4.84
.37


about whether or not they should participate in service-


learning,  I would highly recommend that they do so.

Developing civic responsibility

I developed a greater sense of personal responsibility 
100%
4.46
.51


towards my community by doing service-learning.

Participating in service-learning contributed to my 
100%
4.40
.50

 
ability to get involved with community organizations


on my own in the future.

The service-learning helped me become more aware
96%
4.36
.57



of community problems.

This service-learning activity helped me become more 
88%
4.36
.69


interested in helping to solve community problems.

I will be more likely to participate in community 
96%
4.52
.59



service in the future because of the service-learning 


experience in this class.

________________________________________________________________________________________

Note: Response options consisted of a five-point scale ranging from (1) strongly disagree to (5) strongly agree.

1 Percentage of students who agree or strongly agree.


TABLE 2
Student evaluation of the contribution of  service-learning to conceptual learning.

_______________________________________________________________________________________

                                                                                                                                                                          Evaluation
Percentage of students
Mean score
Standard 

      


who agree with statement1
Deviation

_______________________________________________________________________________________                                                                                                                                                                          Indicate the level to which you agree with these statements:

Spring 2000 Semester (N = 32)
Conceptual knowledge
This service-learning helped me to understand the
95%            
4.35
.56



basic concepts and theories of the subject matter of


the course.

The service-learning I performed in this class made 
72%
3.84
.90


me more interested in attending class.

The service-learning I performed in this class made
32%
3.36
.86 



me more interested in studying harder.

The course helped me bring the lessons I learned in 
96%
4.20
.50



the community back into the classroom.

The course helped me understand the experience  I
96%
4.16
.80

 
had in the service-learning project.

Ten Sections from Spring 1997 to Spring 1999  (N = 188)
Conceptual knowledge
This service-learning helped me to understand the
 48%     
3.43          
.70


basic concepts and theories of the subject matter of


the course.

The service-learning I performed in this class made 
11%
2.66
.77


me more interested in attending class.

The service-learning I performed in this class made 
14%
2.66          
.91


me more interested in studying harder.

The course helped me bring the lessons I learned in 
46%
3.23
.81


the community back into the classroom.

The course helped me understand the experience  I 
66%
3.63          
.73

 
had in the service-learning project.

________________________________________________________________________________________

Note: Response options consisted of a five-point scale ranging from (1) strongly disagree to (5) strongly agree.

1 Percentage of students who agree or strongly agree.

TABLE 3
Student evaluation of the contribution of the application/reflection papers to their learning.

_____________________________________________________________________________________                                                                                                                                                                  

Student evaluations



Percentage of students
Mean Score
Standard


                               



who agree with statement1

deviation

_______________________________________________________________________________________                                                                                                                                                                          Indicate the level to which you agree with the following statements:

Writing the application/reflection papers helped  
87%
4.06
.84




me understand the basic concepts and theories 


of the subject matter of the course.

Writing the application/reflection papers gave
75%
3.78
.79


me ideas I will use in the future.

Writing the application/reflection papers made
49%
3.44
.84


me more interested in attending class.

Writing the application/reflection papers helped
91%
4.16
.85


me become aware of important issues.

Writing the application/reflection papers in this   
34%
3.16
.85


class made me more interested in studying harder.

Writing the application/reflection papers helped
78%
3.94
.88


me become more interested in understanding


 social issues.

The course helped me bring what I learned in writing
78%
3.91
.78


the application/reflection papers back into


the classroom.

The course helped me understand the issues I 
87%
4.23
.62


addressed in the application reflection papers.

Writing the application/reflection papers was  
74%
3.94
.85


meaningful and fulfilling to me.

________________________________________________________________________________________                                                                                                                                                                          Note: Response options consisted of a five-point scale ranging from (1) Strongly disagree to (5) Strongly agree.

1 This is the percentage of students who agree and strongly agree with the statement.

TABLE 4
Student responses to questions about learning.

_______________________________________________________________________________________                                                                                                                                                                         
Student evaluations



Percentage of students         Mean Score          Standard


      





who agree with statement1

deviation

________________________________________________________________________________________                                                                                                                                                                         
Indicate the level to which you agree with the following statements:

I learned to apply principles from this course to

91%
4.16
.68


 new situations.

I developed a set of overall values in the field.


84%
3.94
.62

I developed a greater awareness of social problems.

100%
4.44
.50

I reconsidered many of my former attitudes.


91%
4.03
.82

I developed a sense of personal responsibility.


90%
4.16
.68

I feel that I am performing up to my potential


72%
3.75
.80


 in this course.

I deepened my interest in the subject matter in

87%
4.22
.87


 this course.

I learned a great deal in this course.



94%
4.31
.82

______________________________________________________________________________________                                                                                                                                                                         

Note: Response options consisted of a five-point scale ranging from (1) Strongly disagree to (5) Strongly agree.

1 This is the percentage of students who agree and strongly agree with the statement.

TABLE 5
Student evaluations of the effect of the course on social responsibility.

 _______________________________________________________________________________________                                                                                                                                                                       
Course effects





Mean



Standard







       
on 4 point scale

Deviation

 _______________________________________________________________________________________                                                                                                                                                                        
Indicate the degree to which participation in this course has increased or strengthened your:

Intention to serve others in need.


3.50
.62



Intention to give to charity to help those in need.
3.22
.75

Sense of purpose or direction in life.


2.44
.95


Orientation toward others and away from yourself.
3.13
.71

Intention to work in behalf of social justice.

2.97
.82

Belief that helping those in need is one’s social
3.28
.77


 responsibility.

Belief that one can make a difference in the world.
2.97
.82

Understanding of the role of external forces as 
3.19
.86


shapers of the individual.

Tolerance and appreciation for others.

3.31
.64

________________________________________________________________________________________                                                                                                                                                                         
Note: Students responded to the following questions by circling a number on the following scale.

    

Not at all     1    2    3    4     a great deal

TABLE 6
Comparison of Section A, the study section, with Section C taught by another instructor on student perceptions of general learning.

_____________________________________________________________________________________

Student evaluations



Section A        Section C  

Significance


   
 Mean1
Mean1
           of Difference2
_____________________________________________________________________________________                                                                                                                                                                         
Indicate the level to which you agree with the following statements:

I learned to apply principles from this course to

4.16
3.89
.25



 new situations.

I developed a set of overall values in the field.

3.94
3.61
.11

I developed a greater awareness of social problems.

4.44
3.83
.00

I reconsidered many of my former attitudes.

4.03
3.06
.00

I developed a sense of personal responsibility.

4.16
3.33
.00


I feel that I am performing up to my potential

3.75
3.78
.91


 in this course.

I deepened my interest in the subject matter in

4.22
3.83
.14



 this course.

I learned a great deal in this course.



4.31
3.83
.05

______________________________________________________________________________________                                                                                                                                                                          

Note:
 1Response options consisted of a five-point scale ranging from (1) Strongly disagree to (5) Strongly agree.

  
 2The significance value was computed using a t-test for the differences between means.

TABLE 7
Comparison of Section A, the study section, with Section C taught by another instructor on the effects of the course on social responsibility. 

_______________________________________________________________________________________

Course effects on social responsibility
Section A
Section C
 Significance



Mean
Mean1
           of Difference2
________________________________________________________________________________________                                                                                                                                                                         
Indicate the degree to which participation in this course has increased or strengthened your:

Intention to serve others in need.


3.50
2.50
.00



Intention to give to charity to help those in need.
3.22
2.28
.00

Sense of purpose or direction in life.


2.44
2.22
.49


Orientation toward others and away from yourself.
3.13
2.11
.00

Intention to work in behalf of social justice.

2.97
1.94
.00

Belief that helping those in need is one’s social
3.28
2.24
.00



 responsibility.

Belief that one can make a difference in the world.
2.97
2.33
.02

Understanding of the role of external forces as 
3.19
2.61
.01



shapers of the individual.

Tolerance and appreciation for others.

3.31
2.44
.00


_______________________________________________________________________________________                                                                                                                                                                         
Note:    1Students responded to the  questions by circling a number on the following 4 point scale:

    

Not at all     1    2    3    4     a great deal







2The significance value was computed using a t-test for the difference between means.
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